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Abstract

Nowadays art and skill subject teachers are often obliged to justify their subjects at different forums. The meaning and significance of arts have been questioned through centuries although they are an important part of human expression and growth. Now it is important to ask whether the children and young people have an opportunity to study these art and skill subjects. Can they receive good art education in kindergartens, schools or even in university-level classroom teacher education programmes?

This article focuses on children’s right to have an access to good music education. In 2009, the jubilee year of Children’s Rights declarations, the 31st article concerning children’s right to art education is especially important .General research has considered the essentials of music at different forums. Although we have a national early childhood curriculum, the planning and practices of music education vary individually. 
The research problem is to determine how children’ s right to good music education can be seen in practice and which factors might be concerned with the quality of good music education. The principles of good music education in early childhood are also discussed. 

This research is a combination and synthesis of three different studies. Music Teachers’ basic qualities like values and attitudes, musical self concept and job satisfaction are the focus. The philosophy of music teaching was examined in teacher education at the University of Helsinki 2004-2006. The students reflected on the essential principles and ideas at teaching music; students also observed and discussed planning a more creative musical learning environment through co-operative projects. 

The research methods used are questionnaires, essays and observations. The main results show that the quality of music education varies considerably. Teachers’ self confidence in music and job satisfaction seems to be related to the quality of music education. As the synthesis of these previous studies the basic principles and terms for declaration of children’s rights to be fulfilled in music education are introduced as ideal conditions. 
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Introduction and background of the study
In many institutes arts and skills (in this article we mean: music, physical education, art, home economics and handicrafts) teachers have to defend and explain their right to teach the subjects mentioned. In recent newspaper articles, both students and teachers have expressed their anxiety and concern about learning and teaching art and skill subjects in the Finnish school system. This concern is not without a good reason. 

Kurkela (Kurkela, 2006) cleverly describes the significance and value of art and skill education: cultural education as well as art and skill education may have a very important role when we try to raise citizens who are active, cooperative and responsible while we develop a Finnish society which is lively, pluralistic and humanistic. This kind of education will develop the overall personality of children; young people and even adults bring fresh points of view, new skills and know-how while fostering a creative attitude. This development serves the growth of momentous life consciousness and a feeling of life control. A well functioning musical and artistic environment builds valuable preparedness and willingness which will show their importance not only in the field of art, but also in the field of science and the general development of mental and emotional wellbeing in the whole society.   

The study design
In this article we focus on children’s right to art and skill education, especially in music education. We reflect mainly on three different studies concerning Finnish music education in order to ascertain important ideals which are needed to implement the children’s rights declarations. The first study here deals with the values, attitudes and meanings of music for children; the second study stresses the role of the music teacher through the investigation of the components of job satisfaction and motivation.   The third study concerns the students-teachers’ ideals of arts education. Finally we collect the students-teachers’ ideas about creative learning environments as a synthesis for declarations of children’s rights to good music education.

The concluding part of the analysis brought our subjective and personal values into play.  According to Reason & Rowan, validity in qualitative research is “tied up with a particular knower” (Reason & Rowan, 1981, 250). The inclusion of writings and different studies with reflective accounts that reveal a researcher’s story allows the reader to identify the level of understanding at which the researchers worked around their tendencies, preferred models, and blind spots. In the future such an approach should enable others to reinterpret the findings and to formulate new studies.

Towards sustainable values in music education

In the first study Ruokonen & Muldma (Ruokonen & Muldma, 2007) studied Estonian and Finnish school children attitudes and meanings of music education (N=108). According to their study, pupils view education in music as an essential part of their lives. Indeed, there is significant interest in having a broader music education than basic education currently provides. Music is important to a person’s social, emotional, cultural, and creative growth. Music helps pupils to recognise diversity and respect differences. Ruokonen & Muldma (Ruokonen & Muldma, 2007) reflected on the results of their study towards a direction of more holistic and sustainable music education and curricula and found the sustainable values in music education.
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Figure 1: From emotions to values and attitudes

These music educational principles are like sustainable wings to the future in music education. Values and attitudes are formed through different life experiences (see Figure 1). There are always two polarities in each experience, negative and positive. Satisfaction and enjoyment form a polarity to anxiety and disgust. Feeling good and feeling bad form a polarity to each other. Joy and happiness form a polarity with disappointment and sorrow, success in performing a skill is a polarity to failure (Ruismäki & Juvonen, 2009).
The basics for deeper interest and orientation may lie in school art education. There the individual experiences form the essence of the mental and emotional relationship which is slowly forming. A single positive or negative experience may lead to starting a hobby or in negative cases to total rejection of the subject. At its best the experience leads to feelings of success, meeting the challenges, and feelings of satisfaction and enjoyment that form positive attitudes in connection with positive self-conception and strong self-confidence in the subject area. On the other hand, a negative experience may consist of failures to fulfil the given task, disappointment and sorrow, anxiety and disgust. These feelings often lead to negative values and attitudes towards the subject. They also have direct connections to self confidence and self conception in the same area.  

Although the pupils have negative experiences of art education at school, it does not necessarily mean that they will become “value invalids” about music. School is only one of the many places where they can gain musical experiences. Many significant experiences arise in informal circumstances, in listening to music, playing in bands or singing in groups voluntarily, attending concerts etc. Still, it is necessary for teachers and educators to consider why the experiences of pupils are so often negative and what could be done to make them better in future. This study also showed the central significance of the teacher throughout all the learning process. The value of a skilful teacher can never be overestimated (see White, 1990). 

A good teacher is in the most important position in all school subjects and she or he holds the keys to the experiences which form the essentials of the pupils’ values and attitudes. He/she must be polite, tender and discreet especially in all art subjects. The fundamental experiences of a pupil at school may be divided into three main dimensions: to be understood, to be accepted and finally, to be loved. Whenever these fundamental experiences are achieved in the process of teaching, we can call the art education successful (Ruismäki & Juvonen, 2009).
Job satisfaction and motivation of teachers are a key to high quality teaching and learning

In the second study Ruismäki and Juvonen (Ruismäki and Juvonen, 2006) created and tested a model which includes teacher’s and art educator’s job satisfaction, meaningfulness of work and work enjoyment – broadly speaking well-being at work in connection with happiness at work. The model was originally developed to describe music teachers’ job satisfaction (Ruismäki, 1991, 277). According to this third study, the basic elements of job satisfaction are introduced. A satisfied and motivated teacher is the best guarantee of high quality teaching and learning. The  model  was tested with kindergarten student-teachers (N = 128) at  Helsinki  University  in  the  spring  of  2005. They answered a series of questions based on the model.

The model (see Figure 2) includes three basic elements which are in continuous interaction. Of these elements the most important are: (1) “balance between the conscious self and the ideal self”; (2) “motivation towards teaching and learning”, and (3) “intensive, functional (operational) relationship with music”. The third element was focused on analysing the data to “a close and positive relationship with some art subject”. The job satisfaction model was built on the basis of  earlier research results and on researchers’ ideas. The model is based on motivation theories, professional self-concept and self-efficacy research (Ruismäki, 1991; Juvonen, 2000; Eccles and Wigfield, 2002). The new model is connected with many different research areas on a conceptualistic level (see Hidi, Renninger & Krapp, 2004). The elements are self-conception, self-efficacy (e.g., Bandura, 1977; Pajares, 1997; Welch, 1998; Pajares & Schunk, 2001), motivation, orientation, mastery of skills, meaningfulness at work, satisfaction at work, balance between the conscious and ideal self, self-appreciation, the control of life and, broadly-speaking, general welfare in life. Oreck’s research (Oreck, 2002) amongst American teachers showed that of all personal characteristics self-image and self-efficacy were most strongly connected to using arts in teaching.
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Figure 2: Model of job satisfaction of music teachers

Hopefully, the ideal self-concept and the conscious self-concept balance each other. In that situation

a music teacher feels that she/he is exactly what she/he wants to be. Motivation in teaching and learning is good and the music teacher has a close, intense functional relationship with music which

is also important to the young pupils. To feel contented in work as an art educator, the music teacher needs all three components mentioned – none may be missing. The balance in the self-concept area forms a solid base to meaningful music education. When balance is reached, the music teacher has strong self-respect, self-confidence and high self-esteem. If one wants to develop oneself as a teacher, one must have a clear vision about the desired new self – which means the direction of ambition. The full balance between the ideal self and the conscious self can hardly be found before one accepts oneself (see Figure 2).  One can always develop, but at the same time one must remember that no one is perfect.
Declaration in music education made by teacher students

In the third study (Ruismäki, 2008; Ruismäki & Juvonen, 2009) the question was considered during the lection “Philosophy of art and art education” 2004-2006. The kindergarten students-teachers (N=90) reflected on and contemplated in groups the indispensable principles and conceptions in learning and teaching music, art, physical education, handicrafts, drama, dance and literary art. From these considerations the declarations of children’s rights in music education were built. 

In these declarations we collected the essential foundations, principles, philosophy and values behind good teaching and learning in art and  skill subjects. The idea vas originally elaborated in the field of music education (Elliott, 1995; Regelski, 1998; Reimer, 1989; Swanwick, 1994; Pugh & Pugh, 1998; Heimonen, 2002) and the thesis about music education has been published in the conclusions of an article concentrating on the role of music in fostering children’s and youngsters’ art learning (Ruismäki & Ruokonen, 2006). The material for this article was collected by email. The declarations are under further development (Oikeusturvajulistukset, 2007) based on continuous, ongoing feedback.  Although the analysis is made from all arts subjects (music, visual arts, physical education, handicrafts, drama, dance and literary art), in this article only the declarations of music are introduced. 

The declarations formed from the students’ group works have a common focus. Many of the principles mentioned are common to all art and skill subjects. The core subjects are presented as a right, possibility or a directive for action. The theses were expressed – as is common in these declarations – on a rather abstract level without going into concrete details. The strength of these declarations lies in making people focus on those factors in art and skill subjects which make them especially important. In the best situation these declarations would be accepted at least on an ideological and theoretical level; putting them into action might be difficult for many reasons.

Explicitly the right to achievement is strongly expressed in the declarations: a right to sing and play, a right to visual art, a right to physical movement, a right to develop manual skills, a right to expression, dance, language and the mind. Art and skill subjects are seen as important factors in the general development of a child, not only as a means of teaching the content of the curriculum. 

Many of the declarations are based on child-centeredness as a starting point. The action begins from the child and is brought out by parental guidance. The outer appearances of activities were diverse: an opportunity to create songs, plan visual art and handicraft works, to find one’s own limits in the fields of dance, physical movement, drama or other expression channel.

Feeling joy and happiness were also in focus of art and skill subjects. Overall, the freedom to experience, process and channel one’s own emotions and feelings was emphasised in many declarations. Although the principle is generally acceptable, the real life of a pupil may occur in a quite different light (see also Juvonen & Ruismäki, 2006A). 
It seems to be essential in most of the declarations that the child should be able to gain encounters and experiences of success while learning different art and skill subjects. At best these may help the child to build a positive self-concept, feel enjoyment and satisfaction, to get know him/herself together with the environment and to build values and attitudes. Adults are encouraged to offer children opportunities to gain rich and positive experiences. 

Working, acting and experiencing things together were highlighted in some of the declarations as principles of good art education. Not only the interaction within oneself, but also the interaction between other members of the achievement group may occur when dealing with art and skill subjects. 
The encouragement of a child’s own expression was seen as extremely important in many of the declarations. When an adult gives a child an opportunity to express him/herself in many different ways and areas, it is obvious that the child with time will find his/her own way of expression within some of the art and skill subjects. Education should acquaint the child with his/her own cultural heritage and traditions. Fairy tales, rhymes, games, plays, songs, architecture and visual arts help the child to get to know his/her own roots and find the power they offer.  

An adult who offers opportunities to experience arts and skills should always concentrate on the interests of the child and ensure that the experiences are many-sided. In most of the declarations it is stated that the role of an adult is to be just, fair, encouraging and supportive. He/she should act as a special guide who creates a supportive and safe environment for learning. An adult should also act as a positive example in art and skill subjects areas.   

A child should be offered challenging tasks suitable for his/her stage of development in a stimulating and safe environment for the acquisition of the skills. All materials and means for working in security should be guaranteed for every child. The work environment should be a place for safe and creative self-expression for a child.

In the declarations, a child is guided to find things and matters and is encouraged to express emotions and to find his/her own creativity. A child must not be pushed in the action or activity; creative expression must have room and time to occur. Overdone comparison and evaluation were often seen as negative; competition should also be avoided, according to the declarations. 

In education all the senses should be taken into account giving room to a child’s personality, originality and peculiarities. Developing a positive self-concept is one of the most important tasks of art education: it creates the basics for the child’s own activities (see also Tereska, 2003; Ruismäki & Ruokonen, 2006; Juvonen & Ruismäki, 2006B). It is most important to accept oneself and others, to be liberal and unprejudiced as well as to be merciful to one and others. 

Along these principles it is important to provide a musical environment in homes, day care centres,

and schools to support children and families. These principles contribute the development of a

positive self-concept in music, and arouse  love of music in every child (Ruismäki & Tereska, 2006; 2008).
According to the results of this study a child’s legal right declaration in music was: 

1. Ensure that a child has a right to sing.  

2. Allow the child to find sounds in the surrounding environment, explore them and also notice the importance of silence.
3. Find the emotion of the song and let the child feel safe through singing.
4. Allow the child to make his/her own music and manifest it through movement.
5. Give the child an opportunity to play a musical instrument.

6. Help the child to find his/her own music.
7. Permit the child to hear all kinds of music and learn to understand them.
8. Let singing and playing music create experiences and memories for the child.
9. Pass on the joy and delight of music-making to the child.
10. Let music join children, parents, people, cultures and the world together.
Music and arts are useful tools for learning about, understanding and accepting other cultures. This is why it is essential to sing, play, paint and dance in the styles of different countries and continents. Ethno-musicological or multicultural approaches help students to understand their own culture, history and other societies through the arts (see Ruokonen & Ruismäki, 2007).
Conclusion and discussion 
The principles of UNESCO about culture and art education as a basic right for all the citizens  guide the achievement of many different institutes and organisations. (http://www.unesco.org/culture/lea) For example, the Finnish music council (http://www.musiikkineuvosto.fi/) promotes the social valuation and state of musical life and music education, develops initiatives in fields of music increasing cooperation inside the music branch among organisations and by developing information nets. The organisation also supports international development in culture and music trying to promote the basic rights to art education in the EU countries. These general principles are seen in national art education activity and they also have an effect on the declarations in this article.  
Many of the principles of good art education are exactly the same as those of a good life (MLL, 2005; LSKL, 2006; Suomen musiikkineuvosto, 2006; Juvonen & Ruismäki, 2004; 2005). Varto (Varto, 2006) notes that since ancient Greek times, the essential focus in philosophy has been on a definition of a good life. The importance of art is seen as we research the lives of people. Through arts an individual is in connection with the surrounding world and reality. What would be a more appropriate way to anchor ourselves to the surrounding reality than to learn to understand the world and human life through music, dance and theatre, Varto asks.

In our article we have asked questions and suggested themes on the significance of art and skills, especially in music education. This leads us to think about the significance of the compulsory school music education: what kind of experiences have the pupils received and how should the education be developed further? What effects does music have on an individual and his/her development? How does this affect learning other subjects? Why is music valuable enough to be taught to children?  

Naturally the declarations presented in this article should be widened to other fields of arts and skills as well as other parts of education. In a modern society, media, environmental and technologic education are also worth of their own declarations of children’s rights. Traditionally these subjects have not been in the focus of arts and skills, but are nowadays in direct connection with art as it manifests itself in  new ways. 

We found a music educational vision, ideal term of how to do that, which we describe: “Music belongs to all” or “Children’s Rights to Music Education”.  Firstly, the sustainable value of music education has to be realized in the society, secondly, the job satisfaction and motivation of music teachers have to be taken care of and, finally, the creativity and new ideas need to be fostered (see Figure 3).
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Figure 3: Model of the ideals for children’s rights declarations in music education

 In this article, the declarations have been used as means for describing the rights of children (compare CRC 1989) in the field of music education. For example. ensuring safety, a stimulating, balanced environment and versatile development, a good educational environment, support for parents in raising children are all also in the focus of children’s protection organisations. The right to good art music education is also part of the protection of pupils. It is a responsibility of all teachers and teacher educators.

Sustainable music education also includes good learning environment. Music education is the way to learn music, but it is also a tool to learn how to live a life. A teacher creates the learning environment for children in interaction with them and in co-operation with parents and other important people and the cultural environment. Music is one part of this learning environment; it is a part of taking care of our cultural heritage and creating new forms from it. It is also a part of expressing oneself and sharing feelings and music with the others. The most important thing is how every child experiences her/his learning environment. Learning happens best when a child feels himselfs understood, accepted and loved. This means personal contact points and interaction with the others. The possibility to be loved and to love can be seen as the key element of all sustainable education in our global world.
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